
5th Grade ELA/SS 

LINC/KCPS SUMMER LITERACY PARTNERSHIP 

2015 

Helping KCPS Scholars Succeed and Read 













Fifth Grade 
Week One 

Text 

Revolutionary Tea 

 

Traditional Song 



MONDAY / TUESDAY 

PRE-READING & READING 

Activating Prior Knowledge / 

Predicting 

This poem is a traditional shanty or chanting song sung during the Revolutionary War.  It is in regards to the 

Boston Tea Party.  The Island Queen is England and her daughter is the American colonies. 

Ask and Chart Responses: 

What do you know about the American Revolutionary War?  What do you want to know more about it? 

What was the colonial reaction to the British regulations and taxation prior to the American Revolution?  

 

Previewing Text 

Music has always played a part in influencing political ideas throughout history.  Share some examples 

So, by examining music from the past, we can understand how people thought and felt about specific 

historical events..  Listen to the traditional song at the link below.  This song will tell us how many 

American colonists felt about the British taxing them before the American Revolution. 

http://youtu.be/OPv3Kqvk_8s 

Read Aloud & Talking Points Post the song on chart paper and display it.  Have students read through the text breaking down each line. 

Vocabulary Development 

Old English Word: threepence, shan’t, ax, quoth, ‘tis 

Let students know of the way language has changed and how we would say these words today. 

Key Words: Island Queen, contented, tide, reddened, rage, conveyed, steeped 

Re-Reading / Drawing 

Conclusions / Questioning 

Ask students... 

1. What is the setting for this song? What island is it referring to? What ocean? What is the boiling tide? 
2. What are the feelings expressed in this song? How do you think the singers felt when they were singing 

this song? 
3. Why do you think songs like this might be important? Why were they written? Why were they sung?  

 

 

Social Studies Extension Activity 
Now that you have had a chance to analyze “Revolutionary Tea,” it is time for you to write and additional verse 

for the song. You may continue to tell the story of the event described in the song or you may choose to write 

a verse about another event during this time period. 

Writing Project 

http://youtu.be/OPv3Kqvk_8s


Revolutionary Tea 

There was an old lady lived over the sea, 
And she was an Island Queen; 
Her daughter lived off in a new country, 
With an ocean of water between. 
The old lady’s pocket were full of gold, 
But never contented was she, 
So she called on her daughter to pay her a tax 
Of threepence a pound on her tea, 
Of threepence a pound on her tea. 
 
 
 
“Now Mother, dear Mother,” the daughter replied. 
“I shan’t do the thing you ax; 
I’m willing to pay a fair price for the tea, 
But never the three-penny tax.” 
“You shall,” quoth the mother, and reddened with rage, 
“For you’re my own daughter, you see. 
And sure ‘tis quite proper the daughter would pay 
Her mother a tax on her tea, 
Her mother a tax on her tea.” 

 
The tea was conveyed to the daughter’s door, 
All down by the ocean’s side. 
And the bouncing girl poured out every pound, 
In the dark and boiling tide, 
And then she called out the Island Queen, 
“Oh Mother, dear Mother,” quoth she, 
“Your tea may you have when ‘tis steeped enough, 
But never a tax from me, 
But never a tax from me.” 
 
           
      
       
 
 
        
 
 
    



Fifth Grade 
Week Two 

Text 

Paul Revere’s Ride 

By 

Henry Wadsworth 
Longfellow 



MONDAY 

PRE-READING & READING 

Activating Prior Knowledge / 

Predicting 

Watch a dramatic reading of the poem The Midnight Ride of Paul Revere. 

http://www.youtube.com/watch?v=U4hUMQG3MI8 

Ask:  What do you know about Paul Revere?  - Chart the student responses. 

Read Aloud & Talking Points 

Stanza #1  - What does Longfellow mean when he says, “hardly a man  is now alive who remembers that 

famous day and year.”? 

 

Stanza #2 

1) What is meant by, “one if by land, and two if by sea” 

2) “ What does Longfellow mean by, “And I opposite shore will be”?  Where will Paul Revere be stationed? 

3) What is the poet talking about when he says, “For the country-folk to be up and to arm”?  What will the 

people living in the country be doing? 

 

Stanza #3 

1) What is meant by “muffled oar”? Why is that important? 

2) How does the poet describe the British war-ship that sails to the American shore?  Why is it called a 

“phantom ship”? 

3) In this section all the lookouts are heading to their own boats.  What are they heading to do? 

 

Stanza #4 – What is happening in this stanza? 

Stanza #5 – In this stanza, the lookout is left alone to hope that Revere gets his message.  How does the 

poet make it clear he is lonely? 

Stanza #6 – what message has Revere received?  What does it mean? 

Stanza #7 – what does the poet mean by, “the fate of the nation was riding that night”? 

Stanzas 9, 10, 11 – What is the poet telling us by repeating the time on the village clock? 

Stanza #12 – Who won the British or the American farmers?  How do you know? 

 Stanza #13 – What does Longfellow mean by, “a cry of defiance not of fear”?  What is he saying about Paul 

Revere? 

http://www.youtube.com/watch?v=U4hUMQG3MI8


TUESDAY / WEDNESDAY 

READING & RESPONDING 

Vocabulary Development 

Activity:  Have students illustrate their understanding of each of the vocabulary words. 

Key Words: belfry, signal-light, moorings, barrack, tramp, sentinel, somber, steed, red-coats, defiance 

Keep in mind there is a lot of new vocabulary in this poem that students may need help with. 

Re-Reading / Drawing Conclusions 

/ Questioning 

Ask and Discuss the Following questions... 

1. What words or phrases does Longfellow use to describe the Somerset? What does he compare the ship 
to? What is the mood of the poem so far on this page? 
2. In what ways does stanza 3 fit with the mood from stanza 1? What figurative language did Longfellow 
use to do this? 
3. Around what stanza does the mood pivot or change? How does it move the poem in a new direction? 
  

CONSTRUCTED RESPONSE PAGE 
What is the mood throughout most of the poem? How does Longfellow use language to create that 
mood?  

Fluency Practice 

Divide the class into two groupss for a two-voice reading of the poem. Students don’t necessarily have to 

sit together as long as they are sitting in roughly the same area as the rest of their group. Each group will 

read aloud every other stanza.  Group 1 will read odd numbered stanzas.  Group 2 will read even 

numbered stanzas.  Have groups practice their parts and circle the rhyming words they find in their lines. 

Perform the 2 stanzas as a class, with each group reading its part. Do this at least twice.  

 

THURSDAY / FRIDAY 

EXTENDING & WRITING 

 

Social Studies Extension Activity 

Allow students to explore the following website – it provides a virtual tour of Paul Revere’s trail. 

 

http://www.paulreverehouse.org/index.html 

 

Writing Project 

Create A Comic Strip 

Create a paneled comic strip showing all the events in the poem.  Be sure your comic strip has at least 10 

panels and speech bubble dialogue. 

http://www.paulreverehouse.org/index.html


1 ) Listen, my children, and you shall hear 
Of the midnight ride of Paul Revere, 

On the eighteenth of April, in Seventy-Five: 
Hardly a man is now alive  

Who remembers that famous day and year. 
 

2 ) He said to his friend, "If the British march 
By land or sea from the town to-night, 
Hang a lantern aloft in the belfry-arch 

Of the North-Church-tower, as a signal-light,-- 
One if by land, and two if by sea; 

And I on the opposite shore will be, 
Ready to ride and spread the alarm 

Through every Middlesex village and farm, 
For the country-folk to be up and to arm." 

 
3) Then he said "Good night!" and with muffled oar 

Silently rowed to the Charlestown shore, 
Just as the moon rose over the bay, 

Where swinging wide at her moorings lay 
The Somerset, British man-of-war: 

A phantom ship, with each mast and spar 
Across the moon, like a prison-bar, 

And a huge black hulk, that was magnified  
By its own reflection in the tide. 

Meanwhile, his friend, through alley and street 
Wanders and watches with eager ears,  
Till in the silence around him he hears  

The muster of men at the barrack door, 
The sound of arms, and the tramp of feet,  
And the measured tread of the grenadiers  

Marching down to their boats on the shore. 
 

4) Then he climbed to the tower of the church, 
Up the wooden stairs, with stealthy tread, 

To the belfry-chamber overhead, 
And startled the pigeons from their perch 

On the sombre rafters, that round him made 
Masses and moving shapes of shade,-- 
By the trembling ladder, steep and tall, 

To the highest window in the wall, 
Where he paused to listen and look down 

A moment on the roofs of the town, 
And the moonlight flowing over all. 

 



5) Beneath, in the churchyard, lay the dead,  
In their night-encampment on the hill,  

Wrapped in silence so deep and still  
That he could hear, like a sentinel's tread,  

The watchful night-wind, as it went  
Creeping along from tent to tent,  

And seeming to whisper, "All is well!"  
A moment only he feels the spell  

Of the place and the hour, and the secret dread  
Of the lonely belfry and the dead;  

For suddenly all his thoughts are bent  
On a shadowy something far away,  

Where the river widens to meet the bay, -- 
A line of black, that bends and floats  

On the rising tide, like a bridge of boats. 
 

6) Meanwhile, impatient to mount and ride,  
Booted and spurred, with a heavy stride,  

On the opposite shore walked Paul Revere. 
Now he patted his horse's side,  

Now gazed on the landscape far and near,  
Then impetuous stamped the earth,  

And turned and tightened his saddle-girth; 
But mostly he watched with eager search  
The belfry-tower of the old North Church,  

As it rose above the graves on the hill,  
Lonely and spectral and sombre and still. 
And lo! as he looks, on the belfry's height,  

A glimmer, and then a gleam of light! 
He springs to the saddle, the bridle he turns,  

But lingers and gazes, till full on his sight  
A second lamp in the belfry burns! 

 
7) A hurry of hoofs in a village street, 

A shape in the moonlight, a bulk in the dark, 
And beneath, from the pebbles, in passing, spark 

Struck out by a steed flying fearless and fleet: 
That was all! And yet, through the gloom and the light, 

The fate of a nation was riding that night; 
And the spark struck out by the steed, in his flight, 

Kindled the land into flame with its heat. 
 



8) He has left the village and mounted the steep, 
And beneath him, tranquil and broad and deep, 

Is the mystic, meeting the ocean tides; 
And under the alders that skirt its edge, 

Now soft on the sand, now loud on the ledge, 
Is heard the tramp of his steed as he rides. 

 
9) It was twelve by the village clock, 

When he crossed the bridge into Medford town. 
He heard the crowing of the cock, 

And the barking of the farmer’s dog, 
And felt the damp of the river fog, 
That rises after the sun goes down. 

 
10) It was one by the village clock, 
When he galloped into Lexington. 

He saw the gilded weathercock 
Swim in the moonlight as he passed, 

And the meeting-house windows, blank and bare, 
Gaze at him with a spectral glare, 

As if they already stood aghast 
At the bloody work they would look upon. 

 
11) It was two by the village clock, 

When he came to the bridge in Concord town. 
He heard the bleating of the flock, 

And the twitter of birds among the trees, 
And felt the breath of the morning breeze 

Blowing over the meadows brown. 
And one was safe and asleep in his bed 
Who at the bridge would be first to fall, 

Who that day would be lying dead, 
Pierced by a British musket-ball. 

 
12) You know the rest.  In the books you have read, 

How the British regulars fired and fled, - 
How the farmers gave them ball for ball, 

From behind each fence and farm-yard wall, 
Chasing the red-coats down the lane, 

Then crossing the fields to emerge again 
Under the trees at the turn of the road, 

And only pausing to fire and load. 



13) So through the night rode Paul Revere 
And so through the night went his cry of alarm 

To every Middlesex village and farm, -  
A cry of defiance and not of fear, 

A voice in the darkness, a knock at the door, 
And a word that shall echo forevermore! 
For, borne on the night-wind of the past, 

Through all out history, to the last, 
In the hour of darkness and peril and need, 

The people will waken and listen to hear 
The hurrying hoof-beat of that steed, 

And the midnight-message of Paul Revere. 



Midnight Ride of 
Paul Revere 

Constructed Response 
Student __________________________ 

 
 

                                                                                                   
 
                                                                                                                     
 
 
 
 
 
 
 

What is the mood throughout most of the poem? How does Longfellow use 
language to create that mood?  



Fifth Grade 
Week Three 

Text 

Paul Revere 

 

By 

Paul Revere 



MONDAY 

PRE-READING & READING 

Activating Prior Knowledge / 

Predicting 

Say:  We are going to read an article about Paul Revere.  Given what we learned last week, what are we 

expecting to read about?  Chart student responses. 

Read Aloud & Talking Points 

Read the article aloud stopping to discuss key information... 

 

Paragraph 1 – How does this version compare to the poem from last week? 

Paragraph 2 – What critical information does Revere find out in this paragraph? 

Paragraph 3 & 4 – In the poem, Revere rides all night.  How long does he ride in truth? 

Paragraph 5 & 6 – What happens in these paragraphs? 

Paragraphs 7, 8, 9 – If Revere is taken prisoner, what does that tell us about the poem? 

Paragraphs 10, 11, 12 – What is happening in these paragraphs?  How is Revere saved?  How does this 

compare to the poem? 

 
TUESDAY / WEDNESDAY 

READING & RESPONDING 

Vocabulary Development 

Activity:  Discuss the meanings of all the key words and phrases. 

Key Words: of lawful age, ministerial army, reins, holsters and cockades, bridle, afoot, haste, may I crave 

your name, deserters, volley of guns fired, esteem myself a man of truth 

Re-Reading / Drawing 

Conclusions / Questioning 
Students will create a Venn Diagram comparing Revere’s version to Longfellow’s poem? 

THURSDAY / FRIDAY 

EXTENDING & WRITING 

Writing Project 

Based on “Paul Revere’s Ride”, imagine you live in one of the villages where Revere and/or his partners 

stopped. Describe how you felt when you heard the British were invading.  What would be happening in 

your village. Describe the scene: what people were doing and saying, and the overall confusion. Did you run 

out to talk to the people? Write an essay describing your observations.  

 



Paul Revere  
Coauthored with John Singleton Copley 

 Paragraph #1 - I, PAUL REVERE, of Boston, in the colony of the Massachusetts Bay in New England; of lawful age, do testify and 
say; that I was sent for by Dr. Joseph Warren, of said Boston, on the evening of the 18th of April, about 10 o'clock; when he desired me, ''to go to 
Lexington, and inform Mr. Samuel Adams, and the Hon. John Hancock Esq. that there was a number of soldiers, composed of light troops, and 
grenadiers, marching to the bottom of the common, where there was a number of boats to receive them; it was supposed that they were going 
to Lexington, by the way of Cambridge River, to take them, or go to Concord, to destroy the colony stores.'’ 
 
 Paragraph #2 - I proceeded immediately, and was put across Charles River and landed near Charlestown Battery; went in town, 
and there got a horse. While in Charlestown, I was informed by Richard Devens Esq. that he met that evening, after sunset, nine officers of the 
ministerial army, mounted on good horses, and armed, going towards Concord. 
 
 Paragraph #3 - I set off, it was then about 11 o'clock, the moon shone bright. I had got almost over Charlestown Common, 
towards Cambridge, when I saw two officers on horse-back, standing under the shade of a tree, in a narrow part of the road. I was near enough 
to see their holsters and cockades. One of them started his horse towards me, the other up the road, as I supposed, to head me, should I escape 
the first. I turned my horse short about, and rode upon a full gallop for Mistick Road. He followed me about 300 yards, and finding he could not 
catch me, returned. I proceeded to Lexington, through Mistick, and alarmed Mr. Adams and Col. Hancock. 
 
 Paragraph #4 - After I had been there about half an hour Mr. Daws arrived, who came from Boston, over the Neck.  We set off for 
Concord, and were overtaken by a young gentleman named Prescot, who belonged to Concord, and was going home. When we had got about 
half way from Lexington to Concord, the other two stopped at a house to awake the men, I kept along. When I had got about 200 yards ahead of 
them, I saw two officers as before. I called to my company to come up, saying here was two of them, (for I had told them what Mr. Devens told 
me, and of my being stopped). In an instant I saw four of them, who rode up to me with their pistols in their bands, said ’’You, stop. If you go an 
inch further, you are a dead man.'' Immediately Mr. Prescot came up. 
 
 Paragraph #5 -  We attempted to get through them, but they kept before us, and swore if we did not turn in to that pasture, they 
would blow our brains out, (they had placed themselves opposite to a pair of bars, and had taken the bars down). They forced us in. When we 
had got in, Mr. Prescot said ''Put on!'' He took to the left, I to the right towards a wood at the bottom of the pasture, intending, when I gained 
that, to jump my horse and run afoot. Just as I reached it, out started six officers, seized my bridle, put their pistols to my breast, ordered me to 
dismount, which I did. One of them, who appeared to have the command there, and much of a gentleman, asked me where I came from; I told 
him. He asked what time I left . 
 
 Paragraph #6 -  I told him, he seemed surprised, said ''Sir, may I crave your name?'' I answered ''My name is Revere. ''What'' said 
he, ''Paul Revere''? I answered ''Yes.'' The others abused much; but he told me not to be afraid, no one should hurt me. I told him they would 
miss their aim. He said they should not, they were only waiting for some deserters they expected down the road. I told him I knew better, I knew 
what they were after; that I had alarmed the country all the way up, that their boats were caught aground, and I should have 500 men there 
soon.  



 Paragraph #7 - One of them said they had 1500 coming; he seemed surprised and rode off into the road, and informed them who 
took me, they came down immediately on a full gallop. One of them (whom I since learned was Major Mitchel of the 5th Reg.) clapped his pistol 
to my head, and said he was going to ask me some questions, and if I did not tell the truth, he would blow my brains out. I told him I esteemed 
myself a man of truth, that he had stopped me on the highway, and made me a prisoner, I knew not by what right; I would tell him the truth;  
  
 Paragraph #8 - I was not afraid. He then asked me the same questions that the other did, and many more, but was more 
particular; I gave him much the same answers. He then ordered me to mount my horse, they first searched me for pistols. When I was mounted, 
the Major took the reins out of my hand, and said ’’Sir, you are not to ride with reins I assure you''; and gave them to an officer on my right, to 
lead me. He then ordered 4 men out of the bushes, and to mount their horses; they were country men which they had stopped who were going 
home; then ordered us to march.  
  
 Paragraph #9 - He said to me, ''We are now going towards your friends, and if you attempt to run, or we are insulted, we will blow 
your brains out.'' When we had got into the road they formed a circle, and ordered the prisoners in the center, and to lead me in the front. We 
rode towards Lexington at a quick pace; they very often insulted me calling me rebel, etc., etc. After we had got about a mile, I was given to the 
sergeant to lead, he was ordered to take out his pistol, (he rode with a hanger,) and if I ran, to execute the major's sentence. 
 
 Paragraph #10 - When we got within about half a mile of the Meeting House we heard a gun fired. The Major asked me what it 
was for, I told him to alarm the country; he ordered the four prisoners to dismount, they did, then one of the officers dismounted and cut the 
bridles and saddles off the horses, and drove them away, and told the men they might go about their business. I asked the Major to dismiss me, 
he said he would carry me, let the consequence be what it will. He then ordered us to march. 
 
 Paragraph #11 - When we got within sight of the Meeting House, we heard a volley of guns fired, as I supposed at the tavern, as 
an alarm; the Major ordered us to halt, he asked me how far it was to Cambridge, and many more questions, which I answered. He then asked 
the sergeant, if his horse was tired, he said yes; he ordered him to take my horse. I dismounted, and the sergeant mounted my horse; they cut 
the bridle and saddle of the sergeant's horse, and rode off down the road. I then went to the house were I left Messrs. Adams and Hancock, and 
told them what had happened; their friends advised them to go out of the way; I went with them, about two miles across road. 
 
 Paragraph #12 - After resting myself, I set off with another man to go back to the tavern, to inquire the news; when we got there, 
we were told the troops were within two miles. We went into the tavern to get a trunk of papers belonging to Col. Hancock. Before we left the 
house, I saw the ministerial troops from the chamber window. We made haste, and had to pass through our militia, who were on a green behind 
the Meeting House, to the number as I supposed, about 50 or 60, I went through them; as I passed I heard the commanding officer speak to his 
men to this purpose; ''Let the troops pass by, and don't molest them, without they begin first.'' I had to go across road; but had not got half 
gunshot off, when the ministerial troops appeared in sight, behind the Meeting House. They made a short halt, when one gun was fired. I heard 
the report, turned my head, and saw the smoke in front of the troops. They immediately gave a great shout, ran a few paces, and then the whole 
fired. I could first distinguish irregular firing, which I supposed was the advance guard, and then platoons; at this time I could not see our militia, 
for they were covered from me by a house at the bottom of the street. 



Revere’s Version vs. Longfellow’s Version 
Which version do you trust more?  Why 

____________________________________________________________________________ 
_____________________________________________________________________________ 

_______________________________________________________________________________ 

Revere’s 
 Version 

Longfellow’s 
 Version 



Fifth Grade 
Week Four 

Text 

Benedict Arnold 

 

By 

History.com 



MONDAY 

PRE-READING & READING 

Activating Prior Knowledge / 

Predicting 

Ask:  Have you ever heard of Benedict Arnold?  He was a traitor during the American Revolution.  Today, we 

are going to read an article about Benedict Arnold.  Given that he is considered a traitor, what are you 

expecting to read? 

Read Aloud & Talking Points 

Introduction – Is it surprising to hear him referred to as a hero? 

Early Life – Why might Arnold be seduced by money? 

Hero – Do you agree that he should have received recognition for his service? 

Plot – Do you agree with Arnold’s action?  Why or why not? 

Later Life – Why is Arnold’s name synonymous with traitor?  Is that fair? 

TUESDAY / WEDNESDAY 

READING & RESPONDING 

Vocabulary Development 

Activity:  Discuss the key words to ensure that students are familiar with the meaning. 

Key Words: traitor, outbreak, crucial, negotiations, synonymous, squandered, resigned, treacherous, 

surrender, Patriot, Loyalist, reviled, morale 

Main Idea,  Summarizing, or 

Theme 

Students complete the Summarization Pyramid of Benedict Arnold and then write a summary paragraph 

explaining Arnold’s role in the American Revolution. 

THURSDAY / FRIDAY 

EXTENDING & WRITING 

 

Social Studies Extension 

Activity 

Have students explore the difference between Loyalists and Patriots using the following websites 

 

http://www.collier.k12.fl.us/gifted/docs/teachers/SS%20Grade%204%20Loyalists%20vs%20Patriots%20Extens

ion.pdf 

 

. http://www.ducksters.com/history/american_revolution/patriots_and_loyalists.php 

Writing Project 
Decide whether you would have chosen the side of the Patriots, Loyalists, or remained Neutral.  Write a letter 

to a friend convincing them your side is clearly the right side. 

http://www.collier.k12.fl.us/gifted/docs/teachers/SS Grade 4 Loyalists vs Patriots Extension.pdf
http://www.collier.k12.fl.us/gifted/docs/teachers/SS Grade 4 Loyalists vs Patriots Extension.pdf
http://www.ducksters.com/history/american_revolution/patriots_and_loyalists.php


Benedict Arnold 
(from www.history.com) 

 Benedict Arnold (1741-1801) was an early American hero of the Revolutionary War (1775-83) who later became one of the most 
infamous traitors in U.S. history after he switched sides and fought for the British. At the outbreak of the war, Arnold participated in the capture 
of the British garrison of Fort Ticonderoga in 1775. In 1776, he hindered a British invasion of New York at the Battle of Lake Champlain. The 
following year, he played a crucial role in bringing about the surrender of British General John Burgoyne’s (1722-92) army at Saratoga. Yet Arnold 
never received the recognition he thought he deserved. In 1779, he entered into secret negotiations with the British, agreeing to turn over the 
U.S. post at West Point in return for money and a command in the British army. The plot was discovered, but Arnold escaped to British lines. His 
name has since become synonymous with the word “traitor.” 
   

EARLY LIFE 
 Benedict Arnold was born on January 14, 1741, in Norwich, Connecticut.  His mother came from a wealthy family, but his father 
squandered their estate.  As a young man, Arnold apprenticed at an apothecary business and served in the militia during the French and Indian 
War.  In 1767, Arnold, who became a prosperous trader, married Margaret Mansfield. The couple had three children before Margaret’s death in 
1775. 
 

HERO OF THE AMERICAN REVOLUTION 
 When the Revolutionary War broke out between Great Britain and its 13 American colonies in April 1775, Arnold joined the 
Continental Army. Acting under a commission from the revolutionary government of Massachusetts, Arnold partnered with Vermont 
frontiersman Ethan Allen and Allen’s Green Mountain Boys to capture the unsuspecting British garrison at Fort Ticonderoga in upstate New York 
on May 10, 1775.  Later that year, Arnold led an ill-fated expedition on a harrowing trek from Maine to Quebec.  The purpose of the expedition 
was to rally the inhabitants of Canada behind the Patriot cause and deprive the British government of a northern base from which to mount 
strikes into the 13 colonies. With the enlistments of many of his men expiring on New Year’s Day, Arnold had no choice but to launch a desperate 
attack against well-fortified Quebec City through a blizzard on December 31, 1775.  Early in the battle, Arnold received a grave wound to his leg 
and was carried to the back of the battlefield.  The assault continued, but failed miserably.  Hundreds of American soldiers were killed, wounded, 
or captured, and Canada remained in British hands. 
 By the later part of 1776, Arnold had recovered sufficiently from his wound to once again take the field. He played a crucial role in 
hindering a British invasion from Canada into New York in the autumn of that year. Correctly predicting that British General Guy Carleton  would 
sail an invading force down Lake Champlain, Arnold supervised the hasty construction of an American flotilla on that lake to meet Carleton’s 
fleet. On October 11, 1776, the American fleet surprised its foe near Valcour Bay. Although Carleton’s flotilla drove the Americans away, Arnold’s 
action delayed Carleton’s approach long enough that, by the time the British general reached New York, the battle season was near an end, and 
the British had to return to Canada. Arnold’s performance at the Battle of Lake Champlain rescued the Patriot cause from potential disaster. 
 Despite his heroic service, Arnold felt he did not receive the recognition he deserved. He resigned from the Continental Army in 
1777 after Congress promoted five junior officers above him. General George Washington, the commander of the Continental Army, urged 
Arnold to reconsider.  Arnold rejoined the army in time to participate in the defense of central New York from an invading British force under 
General John Burgoyne in the fall of 1777. 

http://www.history.com
http://www.history.com/topics/american-revolution/benedict-arnold/videos/george-washingtons-precedents


 In the battles against Burgoyne, Arnold served under General Horatio Gates, an officer whom Arnold came to hold in contempt. 
The antipathy was mutual, and Gates at one point relieved Arnold of his command. Nonetheless, at the pivotal Battle of Bemis Heights on 
October 7, 1777, Arnold defied Gates’ authority and took command of a group of American soldiers whom he led in an assault against the British 
line. Arnold’s attack threw the enemy into disarray and contributed greatly to the American victory. Ten days later, Burgoyne surrendered his 
entire army at Saratoga. News of the surrender convinced France to enter the war on the side of the Americans. Once again, Arnold had brought 
his country a step closer to independence. However, Gates downplayed Arnold’s contributions in his official reports and claimed most of the 
credit for himself.  Meanwhile, Arnold seriously wounded the same leg he had injured at Quebec in the battle. Rendered temporarily incapable 
of a field command, he accepted the position of military governor of Philadelphia in 1778. While there, his loyalties began to change. 
 

A TREACHEROUS PLOT 
 During his term as governor, rumors, not entirely unfounded, circulated through Philadelphia accusing Arnold of abusing his 
position for his personal profit. Questions were also raised about Arnold’s courtship and marriage to the young Peggy Shippen, the daughter of a 
man suspected of Loyalist sympathies. Arnold and his second wife, with whom he would have five children, lived a lavish lifestyle in Philadelphia, 
accumulating substantial debt. The debt and the resentment Arnold felt over not being promoted faster were motivating factors in his choice to 
become a turncoat. He concluded that his interests would be better served assisting the British than continuing to suffer for an American army 
he saw as ungrateful. 
 
 By the end of 1779, Arnold had begun secret negotiations with the British to surrender the American fort at West Point, New York, 
in return for money and a command in the British army. Arnold’s chief intermediary was British Major John André . André was captured in 
September 1780, while crossing between British and American lines, disguised in civilian clothes. Papers found on André incriminated Arnold in 
treason. Learning of André’s capture, Arnold fled to British lines before the Patriots could arrest him. West Point remained in American hands, 
and Arnold only received a portion of his promised bounty. André was hanged as a spy in October 1780. 
Arnold soon became one of the most reviled figures in U.S. history. Ironically, his treason became his final service to the American cause. By 
1780, Americans had grown frustrated with the slow progress toward independence and their numerous battlefield defeats. However, word of 
Arnold’s treachery re-energized the Patriots’ sagging morale. 
 

LATER LIFE 
After fleeing to the enemy side, Arnold received a commission with the British army and served in several minor engagements against the 
Americans. After the war, which ended in victory for the Americans with the Treaty of Paris in 1783, Arnold resided in England.  He died in 
London on June 14, 1801, at age 60.  The British regarded him with ambivalence while his former countrymen despised him.  Following his 
death, Arnold’s memory lived on in the land of his birth, where his name became synonymous with the word ‘traitor’. 
 

http://www.history.com/topics/american-revolution/treaty-of-paris


Summarization Pyramid 
Line 1 – Write Benedict Arnold 

Line 2 – Write 2 words to describe Benedict Arnold 
Line 3 – Write 3 actions Benedict Arnold takes in the article. 

Line 4 – Write 4 objects that are important to Benedict Arnold 
Line 5 – Write a title for a movie about Benedict Arnold 

Line 6 – Write a 6 word sentence to sum up Benedict Arnold’s involvement in the American Revolution. 



Fifth Grade 
Week Five 

Text 
Escape to Freedom: 
The Underground 

Railroad Adventures of 
Callie and William 

By 
Barbara Brooks Simon 



MONDAY 

PRE-READING & READING 

Activating Prior Knowledge / 

Predicting 
What does the word freedom mean to you?  Would you be willing to risk your safety to have freedom? 

Previewing Text: 

Picture Walk 

Preview the book using the illustrations and nonfiction text features. 

Explain to students that this text has a table of contents, headings, text features such as sidebars and maps, 

and a glossary.  

Ask: 

What does that tell you about this book?  It is fiction but it is presented like nonfiction with lots of true 

information. 

Ask: 

What information do the illustrations and photos give you?  What does the map of page 13 tell us as 

readers? 

Read Aloud & Talking Points 

As students read, ask them to consider what life must have been like for slaves in early America.  Ask 

students to consider why the Underground Railroad would have so invaluable for slaves. 

 

Point out that the book is color-coded to indicate which character’s life is being described. 

 

Stop at key points and discuss the figurative language.  For example... 

“whipped them something fierce” 

“my heart just ‘bout burst” 



TUESDAY / WEDNESDAY 

READING & RESPONDING 

Vocabulary Development 

Activity:  Have students illustrate their understanding of each of the vocabulary words. 

Key Words: slaves, system of escape, guide, paved the way, tradition, abolitionist, ancestor, fugitive, 

heritage, oral history, plantation, overseer, and spiritual. 

Also – be sure students know that the Underground Railroad was not an actual railroad. 

Re-Reading / Drawing Conclusions 

/ Questioning 

After reading, have students answer the following questions. 

 

1) How did Callie and William’s experience as slaves differ?  Do you think gender made their experiences 

different? 

2) Callie and William were determined to escape from slavery.  What did freedom mean to them?  What 

does it mean to you?  How would your life be different if you were not free? 

Main Idea,  Summarizing, or 

Theme 

The author’s main purpose is to share the events and experiences of people who either escaped slavery 

through the Underground Railroad or were involved with helping others escape. 

 

Have students complete a summarization pyramid showing understanding of the Underground Railroad. 

THURSDAY / FRIDAY 

EXTENDING & WRITING 

 

Social Studies Extension Activity 

1) Visit the websites:  http://www.undergroundrailroad.org 

http://www.nationalgeographic.com/railroad/ 

2) Use a map to trace a path along the Underground Railroad 

Writing Project 

Ask students to complete the following paragraph form... 

One thing I learned about the history of Underground Railroad is __________________________.  I learned 

that the Underground Railroad  _________________________.  I think _________________’s story is the 

most interesting because _________________________.   

http://www.undergroundrailroad.org
http://www.nationalgeographic.com/railroad/


Summarization Pyramid 
Line 1 – Write Callie or William 

Line 2 – Write 2 words to describe Callie or William 
Line 3 – Write 3 dangers or events Callie or William encounter on their escape 

Line 4 – Write 4 objects or people crucial to their escape 
Line 5 – Write a new title for this book. 

Line 6 – Write a 6 word sentence to sum up the Underground Railroad. 



Fifth Grade 
Week Six 

Text 
Words Set Me Free: 

The Story of Young Frederick 
Douglass 

 
By 

Lisa Cline-Ransome 

http://images.indiebound.com/537/302/9781584302537.jpg
http://images.indiebound.com/537/302/9781584302537.jpg
http://images.indiebound.com/537/302/9781584302537.jpg
http://images.indiebound.com/537/302/9781584302537.jpg
http://images.indiebound.com/537/302/9781584302537.jpg
http://images.indiebound.com/537/302/9781584302537.jpg
http://1.bp.blogspot.com/-tQBGul36cKo/TsLGOAirKjI/AAAAAAAAAqc/x4x5MV-1dXk/s1600/Jacket+Words+Set+Me+Free+by+Lesa.jpg


MONDAY 

PRE-READING & READING 

Activating Prior Knowledge / 

Predicting 

This book tells the story of Frederick Douglass’ early life.  He was a very important African-American writer 

and thinker.  He was born into slavery in Maryland in 1818.   

Previewing Text: 

Picture Walk 

Take a picture walk through the book and record students predictions about what is most likely happening 

on each page onto chart paper.. 

 

Using the pictures and title as clues, what do you think this book will be about specifically?  We know it is 

about Frederick Douglass – but what specifically about him? 

Read Aloud & Talking Points 

Page 5 – Do you think Frederick did imagine his mom’s presence or not? 

 

Page 7 – Why does Frederick compare the treatment of slaves to the treatment of animals? 

 

Page 9 – How would you feel if you found out you were going to move by yourself at age 8 – to a totally new 

place? 

 

Page 13 – What does Frederick believe is the difference between servants and slaves? 

 

Page 15 – Why might it be illegal for slaves to learn to read? 

 

Page 17 – Why is learning to read so important to Frederick? 

 

Page 21 – Why are the white neighborhood children helping Frederick learn to read? 

 

Page 23 – Is Frederick the same as he was when he left the Great House Farm?  How is he different? 

 

Page 27 – What is happening here?  Why is the school being kept secret? 

 

Last Page – What does Frederick mean by this?  Do you agree?  Can words set someone free?  Why/How? 

 



TUESDAY / WEDNESDAY 

READING & RESPONDING 

Vocabulary Development 
Activity:  Have students illustrate their understanding of each of the vocabulary words. 

Key Words: breeches, shift, wharf, trough, abolition, spiritual, quill 

Re-Reading / Drawing 

Conclusions / Questioning 

Ask: 

Why would slaves learning to read be a crime or threat to those in power? 

 

Have students complete a constructed response thinking page. 

Main Idea,  Summarizing, or 

Theme 

Discuss how the main idea is that literacy is empowering.  Have students fill in a main idea web sharing 

four critical events or quotes from the book where literacy changes or empowers Frederick. 

THURSDAY / FRIDAY 

EXTENDING & WRITING 

 

Social Studies Extension 

Activity 

Frederick Douglass once said, “If there is no struggle there is no progress. Those who profess to favor 

freedom and yet depreciate agitation, are men who want crops without plowing up the ground, they want 

rain without thunder and lightning. They want the ocean without the awful roar of its many waters....” 

Discuss what he means – he is saying that to quietly allow something evil to exist is the same as committing 

evil.  Have students decide if they agree or not. 

. 

Writing Project 

Write a informational essay. 

Have students research Frederick Douglass and write a 3 – 5 paragraph essay about him.  They can write 

about his whole life or a small aspect of his life. 



Words Set Me Free 
Constructed Response 

Student __________________________ 

 
 

                                                                                                   
 
                                                                                                                     
 
 
 
 
 
 
 

Why would slaves learning to read be a threat to 
slave owners?  How did learning to read change 

Frederick? 



Tell a LOT in a little SPOT 
Detail 

Detail Detail 

Detail 

The Main Idea 

Literacy is empowering. 




